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ABSTRACT
The purpose of this capstone project is to evaluate the impact social emotional learning
has in elementary schools. There are several aspects that play key roles in social
emotional learning, such as, Trauma Informed Instruction, the effectiveness of social
emotional learning, and the teachers mental health. Each one of these key aspects are
carefully reviewed and analyzed through an extensive literature review, to answer the
capstone question, How can social emotional learning be implemented in elementary
schools? This capstone project is a professional development series that dives into the
effectiveness of social emotional learning. It is a series that is intended to empower and
support both teachers and students.
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CHAPTER ONE
Introduction
Capstone Question
As I was growing up and going to primary and secondary school, I always heard
of mental health but did not truly understand what it meant. The older I got, the more I
would hear people my age use the phrase, “I need to take care of my mental health.” I
understood that it focused on emotions, but never grasped all that it truly encompassed. In
the past few years, mental health has been a huge aspect of my life and my identity. I
have learned more about my own mental health and the way society views mental health
through both personal and professional experiences.
Not only has it been a social issue I am extremely passionate about, but it has
also been a personal issue I have worked on adapting to and allowing space for in my life.
As an adult, it has been something that has taken me years to understand and I
continuously wonder what my life would be like if I had learned some of these
techniques and tools when I was younger. The more open I became with my own
experiences, the more others around me shared with me. It was humbling to hear about
the trials and triumphs others had been through and the experiences they had with their
own mental health. Through these conversations, I was intrigued by the idea of what
elementary-aged children knew about their mental health, and if they were able to
identify different emotions that they experience. I was curious about focusing on students'
cognitive and social development and seeing what kinds of mental health discussions
they should be having that were relevant to their development. In addition to this, I
became curious about what professionals, educators, and parents felt elementary-aged
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children should know about mental health, and what sort of topics they should be
learning about. These initial questions brought me to my final capstone topic; How can
social-emotional learning be implemented in elementary schools?
Throughout this chapter, readers will get a better understanding of the context of
this project. The reader will come to know what has truly inspired this project and the
personal passion that drives this project in its entirety. The reader will gain a better
understanding of the reasoning behind creating a professional development that informs
teachers of the importance of social-emotional learning, and the effects the absence of it
has on the child as they grow older. The reader will also get to know more about my
journey with mental health through my personal life, my professional life, and my life as
a student. The importance of this topic is addressed and why it is so vital to start diving
into this material. Finally, the chapters are summarized and there is a clear layout of the
information that each chapter encompasses.
Rationale
My interest in this topic stems from personal experiences with mental health and
the desire to help children learn more about their own mental health. Throughout my
personal and professional experiences, I have developed a strong interest in educating
others about the importance of their mental health. Through casual conversations and
spending time in the elementary classrooms, I have seen first-hand how important
acknowledging mental health is.
In order to understand what measures need to be taken to address mental health in
the elementary classroom, there needs to be a complete understanding of the statistics.
According to the Centers for Disease Control and Prevention (CDC), 7.1% of children
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aged 3-17 have diagnosed anxiety, 9.4% of children aged 3-17 have diagnosed ADHD,
7.4% of children aged 3-17 have a diagnosed behavior problem, and 3.2% of children
aged 3-17 have diagnosed depression (CDC, 2020). The CDC also stated that it is
extremely common for some children to have an additional diagnosis. One in six U.S.
children aged two to eight years have a diagnosed mental, behavioral, or developmental
disorder (CDC, 2020). In a year, there are 365 days and the average number of school
days is about 180. Taking this into consideration, children spend a fair amount of time in
the classrooms with their peers and their teachers. While there is only so much a teacher
can do in regards to a child’s mental health, there is still a lot they can do.
It is important that throughout this research I gauge the interest and ideas of
mental health professionals, educators, and parents. These opinions and findings are
crucial for developing a professional development that can help educators implement
social-emotional learning into their content packed schedules.
This project is important because mental health is important. As noted, there is a
trend that statistics are gradually increasing with each passing year of more and more
children being diagnosed with depression, anxiety, and other behavioral disorders. This
project is also incredibly important because of the stigma that surrounds mental health.
Discussing mental health is something that can be seen as being done in hushed tones and
finishing the conversations as quickly as possible. These conversations need to be the
opposite. Conversations surrounding mental health need to focus on all that it
encompasses, from the positive aspects to the negative. It also needs to be educational for
children to critically think about how they can effectively take care of themselves. With
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so much of the child's time being spent in the classroom, educators need to be supported
in embracing the discomfort and having these challenging conversations.
Context
The interest in this topic primarily stems from my own personal experience and
the desire to help others. Through my own experiences, I have become more aware of the
mental health needs of those around me. I do not feel it is my place to tell others how
they should take care of their mental health, but I feel if they are given the most accurate
information they can make informed decisions of how to take care of themselves the best
way possible. As I spend more time in the classroom, I feel more exposed to the needs of
incorporating social-emotional learning and having tools on how to include that into
literacy and math focused schedules.
The purpose of this capstone is to support teachers on implementing social
emotional learning in their classrooms. and educators alike. This capstone examines
literature review of Trauma-Informed instruction, the impact Social Emotional learning
has, the importance of teachers mental health, mental health statistics, and provides
information that gives context and supports the relevance of these topics. The intended
trajectory of the capstone is to use the literature review to create a professional
development that will support teachers in implementing social emotional learning in a
schedule that is already packed. After the completion of this capstone, there will be a
professional development that allocates time for conversations regarding teacher support,
and time for teacher collaboration. There will be lessons about Trauma-Informed
Instruction and the importance of Social Emotional Learning, as well as the importance
of teachers' mental health. This professional development will also be one that empowers
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the educator to be forthcoming about their own mental health needs and how they can be
supported. Finally, the intent for this professional development is to encourage educators
and students to practice self-care often and understand the importance of mental health
education in elementary schools.
Experience
In this section, I provide personal and professional experiences that I have had in
my life that are relevant and significant to this project. The reader will discover how my
own journey as an educator and human being have made an impact on how I view mental
health personally and professionally. This section will benefit the reader in understanding
why educating elementary students about mental health and self-care is so important to
me, and why I feel it should be important to society.
Personal Experience
For the past few years, mental health has been an important part of my life. When
I was in college, I was diagnosed with depression and anxiety and I had severe suicidal
ideations for months, which led to me being admitted to an intensive outpatient program.
When I was first diagnosed, I felt a certain level of shame and that I had to hide it from
the world around me. I experienced a range of emotions from the desire to tell someone
about how I was feeling to the need to keep my feelings hidden from those around me.
Since this was something that was so personal and so relevant to my life, I started seeking
out people experiencing similar things to me.
The harder I looked the more I realized that nobody talks about their mental
health or the feelings they are experiencing. There is this stigma that surrounds mental
health and prevents people from sharing with others what they are going through. I was
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able to learn more about this in-depth once I was admitted to an intensive outpatient
program, where I worked with and met other people my age struggling with similar
diagnoses. They would share with me their experiences and the feelings they had, their
struggles, their triumphs, and we discussed it all in great detail. We also discussed the
shame we felt for wanting to talk to those around us about our experiences. We worried
about how that would change our relationships and how we would be perceived by the
people around us.
Another topic that was discussed often was how do we talk about this in our
professional lives, and how will our mental health affect our jobs? There were different
questions that related back to immersing ourselves back into reality, while also taking
care of ourselves. It was these questions that our conversations stemmed from, and we
prioritized supporting one another. We learned different coping skills to help us in certain
situations, along by obtaining new skills to promote living healthier lifestyles. As I was
learning more about taking care of myself and understanding my emotions, I began
wondering why I never learned about any of these things before I was a young adult.
Why did I not learn effective self-care techniques as a child or teenager? Why did I let
those feelings sit there and develop for years before I did something about it? Ultimately,
it was my personal experience with my mental health that has compelled me to ask this
question and dive into this research.
Professional Experience
After I graduated and obtained my bachelor’s degree, I had an interest in working
in the mental health field. Initially, I got a job as an Independent Living Skills Counselor,
where my job was to support vulnerable adults with daily tasks. This became rather
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draining and I realized my true passion had always been to work with children. While I
still had a strong interest in working in the mental health field, I knew my desire was to
work with children. I had an interview with a pediatric outpatient clinic where children
ages 4-12 could go to work through their mental illnesses and develop coping skills. In
the interview, I was asked the question of how I would handle a young child telling me
they wanted to end their life. Although this comment did not take me by surprise, it
completely broke my heart. This statement compelled me to look further into mental
health education in public schools.
Parts of my undergraduate years were focused on education, primarily health and
physical education. However, after some reflection, I realized that my passion was always
young children and helping them reach their full potential. In those moments, I
recognized that something I wanted to look into further was how we could make a
difference with students' mental health in public schools. My initial thoughts were, if
students spend so much time at school in elementary classrooms, then elementary
educators have a responsibility to provide instruction regarding mental health.
During my student teaching, I taught Second Step lessons to first through
fourth-grade students. While I felt the material they were learning was useful and
extremely important, I saw something entirely different from the students. They saw it as
a means to an end, as a free choice time where they did not have to work hard.
Furthermore, my colleagues were grateful to be teaching mental health education but not
prioritizing it as much. As a young educator passionate about mental health, I noticed the
benefits from using this curriculum and found myself to be very excited about it.
However, I also worried about the lack of enthusiasm I observed from my colleagues.
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Rather than the lessons and discussions taking more of a priority, they became time
fillers. There is a strong push for educators to be excited about teaching math and
literacy, that same level of excitement should be applied for teaching students about their
mental health.
Conclusion
In this chapter, the topic, How can social-emotional learning be implemented in
elementary schools? has been introduced. Additionally, there is the foundation for the
reader to better understand the need for a project such as this and why this is so important
to me, personally and professionally. This project is important because there are so many
benefits to implementing social emotional learning. The benefits include not only
promoting mental health awareness, but also academic success and support cognitive
development. Additionally, this project explores Trauma-Informed Instruction and the
correlations it has with social emotional learning. Lastly, this project highlights teachers'
mental health and how teachers can be supported in a highly stressful job.
Chapter Two of this capstone serves as a comprehensive literature review. The
literature review examines several different elements that benefit the capstone question,
How can social emotional learning be implemented in elementary schools? Some of the
topics that are examined are: mental health statistics in Minnesota, Trauma-Informed
Instruction, the impact of Social Emotional learning, the importance of teachers mental
health, child's cognitive development, and a brief summarization of social emotional
curriculums commonly used in elementary school. In Chapter Three, the project is
described in full detail. The project is a professional development that focuses on
implementing social emotional learning in both primary and intermediate grade levels. It
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consists of different lessons and discussions with the intent to demonstrate the importance
of social emotional learning, while also acknowledging the busy schedules educators
have. This professional development also focuses on the importance of teachers' mental
health and devotes time for teachers to share their needs and how they would like to be
supported. In Chapter Four, it primarily focuses on the reflection of the project, where all
different aspects of the professional development are evaluated. A reflection focusing on
the positives and negatives of the project is included, as well as examining and reflecting
on the effectiveness of the project. The chapter ends with focusing on what went well and
what could have been better.
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CHAPTER TWO
Literature Review
Introduction
Educating elementary students about the importance of their mental health and
how to exhibit positive self-care is crucial. Chapter Two provides a literature review
focusing on different subtopics that are relevant to the overarching theme of this capstone
project. With the capstone question being, How can social-emotional learning be
implemented in elementary schools, there are several subtopics that need to be thoroughly
examined. Some of those topics include:
The first section summarizes Piaget’s four stages of cognitive development. This
is one of the stages that is most often quoted and referenced when looking at the
development of a child. The second section explores Vygotsky’s sociocultural theory in
elementary schools. Vygotsky’s theory supports the idea of social emotional learning
(SEL) and the importance it holds supporting a child's development. The following
section focuses on the statistics that exist in the United States regarding children’s mental
health. It examines whether or not there have been increases in mental illnesses that exist
in children, the suicide rates and ages, and the kinds of mental illnesses that are most
commonly seen in children. This section serves the purpose to provide context as to why
implementing social emotional learning is crucial. Without understanding the statistics
and how much of youth is impacted by mental illness, it can be challenging to fully
empathize with the importance of SEL. The fourth section introduces Trauma-Informed
Instruction. Trauma-Informed Instruction is one that has made transitions from social
work into the classroom. As time passes and research emerges, it has been brought to
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light that Trauma-Informed Instruction is highly beneficial not only in relation to SEL
instruction but also for the health and well-being of students. The fifth section dives into
the importance of SEL, and the impact SEL instruction has on students. Social emotional
learning has been proven to not only benefit a students cognitive development, but it also
enhances their academic performance. The sixth section explores the notion of how
teachers can be supported effectively. It’s been casually discussed that teaching is a
highly stressful job and teachers experience more negative mental health symptoms. The
third section dives into the research behind those statements and examines the truths and
misconceptions.
After examining the three main points in the capstone, Trauma Informed
Instruction, the impact of SEL, and teacher’s mental health. There are sections that
provide information that can benefit the capstone. Knowledge is power and the more
information regarding cognitive development and SEL that researchers and teachers have
can only be beneficial. The last section in this literature review summarizes different SEL
curriculums that are commonly used in elementary schools. The intended purpose of
these final three sections is to support the critical information in the main three sections
of Trauma-Informed Instruction, the impact of SEL, and the importance of teachers'
mental health. The culmination of all of these sections provides the literature review to
support the research question, How can social emotional learning be implemented in
elementary schools?
Cognitive Development in the Elementary Student
The next section of this chapter helps readers better understand the cognitive and
social-emotional development of elementary students. There are several factors that
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influence a child's cognitive and social-emotional development. By understanding the
depth of those factors and the impact those factors have on the child are highly valuable.
This should be one of the most important topics a researcher examines when creating a
professional development that shares the importance of mental health education in
elementary schools. Unlike adolescents or teenagers, there are discussions and ideas that
they may not be able to fully grasp the concept of. When educating elementary aged
children about self care, and how to better understand their mental health, it’s beneficial
to recognize where they are cognitively at.
Piaget’s Stages of Cognitive Development
One of the most cited theorists in regards to Educational Psychology is Jean
Piaget. Through years of study Piaget had identified four factors of cognitive
development in a child - biological maturation, activity, social experiences, and
equilibration (Piaget, 1970a). Piaget believed these four factors influenced changes in a
child's thinking. This study led Piaget to his Four Stages of Cognitive Development. The
different stages of Piaget’s Cognitive Development are: sensorimotor, preoperational,
concrete operational and formal operational. According to Piaget's Four Stages of
Cognitive Development, primary elementary students will be in the preoperational stage
of cognitive development, while intermediate students will be in the concrete operational
stage.
In regards to incorporating social-emotional learning into other content areas,
understanding Piaget’s stages of cognitive development is useful, but not essential. Most
educators take an educational psychology class when attaining a Bachelor's degree,
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which makes spending time better understanding these stages in this capstone project
unnecessary. However, it is still an important reference to have and look back upon.
Sociocultural Theory in the Elementary Classroom
Another theorist that has provided great insight into understanding the
development of a child is Vygotsky. Vygotsky’s sociocultural theory focuses on the key
idea that social interactions are more than a simple influence on our cognitive
development, that they help create our cognitive structures and thinking processes
(Woolfolk, 2017). Vygotsky focused on two different tools, Cultural and Psychological
tools, that could be used to help adult learners gain a better understanding of the child’s
development. Cultural tools include more technical tools such as rulers, graph paper,
computers, cell phones, calendars, etc.), while Psychological tools, in simpler terms, help
the child understand their own thinking processes a little bit better. Both of these tools
could be a great asset when creating lessons that focus on mindfulness and self-care.
Mental Health Statistics
The statistics provide an insight that helps gain a better understanding of where
children are with their mental health, and what specific illnesses they are being diagnosed
with. According to the Centers for Disease Control and Prevention (CDC, 2021), the
difficulties children experience with mental health is typically done through surveys. This
can also be seen through the Minnesota Student Survey (2019), where students answer
questions that are evaluated by professionals. According to these surveys done by the
CDC, the statistics regarding mental health in children is relatively alarming. 7.1% of
children aged 3-17 years old (approximately 4.4 million children) have diagnosed
anxiety, and 3.2% of children aged 3-17 years old (approximately 1.9 million) have
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diagnosed depression (CDC, 2021). It has also been observed that children with
diagnosed ADHD or a behavior problem are more likely to receive a depression and/or
anxiety diagnosis as they grow older (CDC, 2021).
One in six children aged 2-8 years old have a diagnosed mental, behavioral, or
developmental disorder (CDC, 2021). With statistics like these, it begs the question, what
is not being discussed in elementary schools? According to the Minnesota Student Survey
(2019), 25% of fifth grade students answered that there are times when they feel sad and
have difficulty understanding why, and 23% of fifth grade students answered that they
worry a lot. The percentages only increase when the eighth and eleventh grade students
answer those questions. Which leads to a follow-up question, what is not being discussed
in elementary schools that leads our students to feel this way as they get older? Are some
of these thoughts and feelings that our students are experiencing preventable? These are
some of the questions that fall under the overall research question. If mental health
education is not truly effective, where does that put students as they move forward
through their lives? This capstone revolves around the question, How can
social-emotional learning be implemented in elementary schools? The idea is that mental
health education should begin at the elementary level to create a foundation for the
students as they grow older and move on to secondary school. By having a better
understanding of the statistics, this research question focuses on educators being more
proactive rather than reactive when it comes to our students' mental health.
Trauma-Informed Instruction
Trauma-Informed (TI) Instruction brings a different element and instructional
tools to the classroom. Trauma-Informed Instruction was described in 2001 by Harris and
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Fallot as social, behavioral, and mental health services that account for the possibility that
clients have experienced some form of past trauma (Knight, 2018). At that time, TI
Instruction primarily was used in social work settings. Today, more schools are noticing a
need for incorporating TI Instruction in the classroom. With a large emphasis being
placed on literacy and math instruction in elementary schools, it proves to be a challenge
to incorporate both SEL and TI Instruction into an academic-heavy schedule. In schools
that have implemented SEL instruction alongside literacy and math, the vast majority
show significant numbers of traumatized students (American Institute for Research,
2015). Through research and comparing the similarities and differences of SEL and TI
Instruction, it’s been observed that basic tenets of SEL overlap with principles of TI
Instruction (Pawlo, Lorenzo, Eichert, & Elias, 2019). One of the biggest differences
between the two is the level of intensity. The intensity of stress that children are
experiencing and the intensity of the instruction that is provided and required to help
them.
The importance of incorporating TI Instruction is crucial. Evidence shows that
students experiencing strong and overwhelming emotions may be experiencing an acute
traumatic occurrence or ongoing chronic stressors, both can limit the students processing
abilities (Pawlo, Lorenzo, Eichert & Elias, 2019). A main idea is to integrate various
social and emotional skills into the everyday fabric of the school and create a more
trusting and productive relationship between the students and teachers (Elias, 2009). This
can be done in many ways through numerous strategies. However, this cannot be done
effectively without creating a positive school climate. Creating a positive school climate
can be described in several ways, although in regards to TI Instruction, a positive school
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climate must have a very precise meaning and follow that meaning firmly. Children who
have suffered traumatic experiences often benefit from highly predictable routines, which
can be effective in promoting a sense of safety and reducing fear (Blaustein &
Kinniburgh, 2018). Consistency is key when incorporating TI Instruction into a schedule.
Another key aspect in creating a positive school climate is ensuring the safety of students
who have experienced trauma from other students who may not understand. Traumatized
children often experience poor self-concept and have difficulty developing a positive
identity (Cook et. al, 2005). These students may be prone to experience chronic rejection
both in the classroom and elsewhere. Students can be supported by having opportunities
to build on their strengths and acknowledging where they are successful.
Not only is TI Instruction valuable in regards to meeting traumatized students
where they are at, but it also will support them in their growth. It is common for students
who have experienced trauma to fall behind academically. One reason for this is for some
students, schools have been a place of high stress and one where they do not feel safe.
Children who have experienced trauma tend to show significant weaknesses recognizing
their emotions accurately and have difficulty managing their emotions (Pawlo, Lorenzo,
Eichert & Elias, 2019). These students will need to learn through TI Instruction how to
handle their emotions through challenging settings, such as test-taking, interviews, and
other high-stress situations. By striving to make explicit connections between SEL and TI
Instruction, teachers can increase the effectiveness of both types of interventions (Elias &
Leverett, 2015). With making these connections and implementing both types of
interventions in the classroom, students can be supported in being successful
academically, socially, and emotionally.
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It has been shown that reasons for non-completion of school is not only related to
social and economic factors (Morgan et al., 2015).There have been several studies done
where it's recorded that in the public schools students who have suffered trauma are often
marginalized. By recognizing this as a limitation of the system struggling to renew and
update pedagogies that are student-centered and responsive to the changing needs of
students in modern society (Kalantzis & Cope 2005; Whitby 2013; Wyn 2008). These
factors and failures in the public school system only show the importance of
implementing TI Instruction exponentially more. Students who have experienced trauma
may show negative actions that can lead to being grounds for suspension or expulsion.
With the incorporation of SEL and TI Instruction, students are given the resources to be
successful in the classroom academically and interpersonally.
For the implementation of TI Instruction to be truly effective, teachers need to be
fully supported. For several years, social workers have been working with TI Instruction
and have addressed the importance of trauma informed supervision. Some characteristics
of the trauma informed perspective are: trust, safety, choice, collaboration, and
empowerment (Knight, 2018). However, these characteristics can not be implemented
effectively if trauma informed supervision is lacking. While it is immensely important for
there to be a positive school climate for the students, the same must be done for the
teachers. Emotional safety depends upon a working relationship in which both teachers
and students experience validation, understanding, and support (Knight, 2018). Research
has been done to show that there is a need for teachers to have a deeper understanding of
both TI Instruction and relational pedagogy. Relational pedagogy can redress the impact
of trauma and social exclusion that is experienced by students (Morgan et al., 2015).
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Prioritizing relational pedagogy involves building relationships of trust and safety that
support the development of social and emotional foundations for cognitive learning
(Bingham & Sidorkin, 2004). For relational pedagogy to take place in the classroom,
teachers will need effective TI supervision as it provides support and validation for both
teachers and students. TI Instruction and proper implementation of it being done in the
schools is crucial information to the capstone question, How can social emotional
learning be implemented in elementary schools?
Impact of Social-Emotional Learning
Throughout years of research and countless studies, the impact of social
emotional learning (SEL) has proven to be highly beneficial. However, in recent years
there has been a documented rise in children’s depression and other emotional related
illnesses (McCombs, 2004). The US Department of Human Services (2007) has reported
that suicide is one of the leading causes of death among young people in the United
States. Considering how much time young people spend in the educational setting, it
sparks a question of what isn’t being done to protect the youth in America? Schools have
an important role to play in raising healthy children by fostering not only their cognitive
development but also their social and emotional development (Durlak, Dymnicki,
Schellinger, Taylor & Weissberg, 2011).
SEL has been defined as the process through which individuals develop the
necessary skills, attitudes, and values to acquire social-emotional competence (Elias et
al., 1997; McCombs, 2004). It was stated in the Aspen Institute National Commission on
Social, Emotional, and Academic Development: all learning is social and emotional
(Elias, 2019). Some of the main goals of SEL programs are to foster the development of
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five interrelated sets of cognitive, affective, and behavioral competencies: self-awareness,
self-management, social awareness, relationship skills, and responsible decision making
(Durlak, Dymnicki, Schellinger, Taylor & Weissberg, 2011). There have been numerous
studies done to test the effectiveness of SEL throughout a whole school, and SEL in the
classroom. It has commonly been reported that SEL is most effective when taught by a
teacher in the classroom setting. Additionally, the effectiveness of SEL will vastly
increase when it is done throughout the whole school. (Durlak, Dymnicki, Schellinger,
Taylor & Weissberg, 2011). In schools where there is SEL, students show tendencies to
be caring and feel empathy for others (Dresser, 2013). The implementation of SEL
programs better serve the school community when they are done long-term as well.
Short-term isolated efforts of promoting SEL have not been found to be successful (Zins
et al., 2004). When looking at these factors to implement SEL programs in a way that
will be effective, it is crucial to examine the benefits and limitations that occur within
SEL programs.
One of the greater benefits of proper SEL program implementation is academic
success. Brain research has shown that there is a direct correlation between students’
emotional state and their academic performance (Dresser, 2013). When advocating for
the implementation of SEL programs, one of the benefits that is desired is the increase in
academic performance. Throughout several studies, this has been proven to occur.
Throughout extensive development research, it has been indicated that effective mastery
of social-emotional competencies is associated with greater well-being and better school
performance whereas the failure to achieve competence in these areas can lead to a
variety of personal, social, and academic difficulties (Eisenberg, 2006; Guerra &
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Bradshaw, 2008; Masten & Coatsworth, 1998; Weissberg & Greenberg, 1998). What is
important is creating an environment that is safe and developmentally appropriate for
students to learn all content areas. Elias (2004) and Sylwester (2006) stated that “the
school environment must be physically and psychologically safe for optimal learning to
occur” (cited in Dresser, 2013, p. 2). Knowing this, when students feel safe not only will
they excel academically, but their behaviors will drastically improve as well.
Another benefit to the implementation of SEL programs in schools is that
behavioral issues decrease. Many programs help students apply SEL skills in preventing
specific problem behaviors such as substance use, interpersonal violence, bullying, and
school failure (Zins & Elias, 2006). When students feel welcomed, and have positive
relationships with their peers and teachers, they are more likely to excel in school (Banks,
2001). These relationships are fostered and develop in different ways throughout SEL
programs. Teachers have cited that behavioral issues are one of their most pressing
concerns (Bottiani et al., 2019; Herman et al., 2018; Martin et al., 2012). With this
information, the concern surrounding teachers' mental health begins to grow. It sparks an
interesting question, does the lack of social emotional learning in schools relate to teacher
mental health and teacher burnout? This question is one that sparks serious concern, as
there is also evidence to support the notion that teachers do get burnt out. The teacher
attrition in the first five years is almost 50% (Fulton, Yoon, & Lee, 2005; Hanushek,
Kain, & Rivkin, 2004). This percentage is alarming, and one that needs to be addressed
immediately. It has been estimated that the national cost of teacher turnover in the public
schools is close to seven billion dollars a year (NCTAF, 2007). Not only is it costing the
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country a great deal of money, but it is also highly detrimental to the students' social
emotional health and academic performance.
Additionally, one concern teachers have is the lack of understanding how to
effectively teach SEL. There are already overwhelming expectations on teachers to
effectively manage crowded classrooms and have their students score well on
standardized tests (Dresser, 2013). In the past several years, there has been a strong push
for teachers to follow curriculum guidelines down to the very last word. The programs
that are given to teachers for them to teach not only dictate what teachers teach, say, and
do, but also pace the lessons (MacGillivray et al., 2004). With these kinds of expectations
on teachers for core curriculum, many schools push SEL to the wayside or expect the
teachers to figure it out on their own. There are several different ways for teachers to
effectively implement SEL Additionally, teachers are not trained to know how most SEL
assessment scores map onto instructional guidance. This becomes difficult to create
systemic mapping of SEL scores and what they are learning as part of their SEL
instruction (Elias, 2019). For teachers to incorporate SEL into their classrooms, they need
to be taught effective methods to use, positive implementation ideas, as well as how to
accurately assess the students. This is especially necessary for the capstone question,
How can social emotional learning be implemented in elementary schools?
Importance of Teacher Mental Health
As stated in the previous section, teacher attrition in the first five years is almost
50% (Fulton, Yoon, & Lee, 2005; Hanushek, Kain, & Rivkin, 2004). While this is an
alarming rate and needs to be addressed for the best interest of the students, this should
also inspire more support to be given to teachers. The teaching profession is
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internationally recognized as highly demanding (Johnson et al., 2005; Trevors, 2001),
with evidence in high prevalence of stress, fatigue, and burnout reported by teachers from
multiple countries (Katz, Greenberg, Jennings, & Klein 2016; Steinhardt, Smith Jaggers,
Faulk, & Gloria, 2011; Wang, Hall, & Rahimi, 2015). There are professions that are
deemed “high-risk” in regard to mental health. Among these professions, teachers have
always been considered to be subject to a particularly high level of stress on the job
(Beer, 1992; Borg, 1990; Borg, Riding, & Falzon, 1991; Boyle, Borg, Falzon, &
Baglioni, 1995; Kyriacou, 1987; Kyriacou & Sutcliffe, 1979; Schonfeld, 1990; Smith &
Bourke, 1992). While none of the studies that have been done have shown higher levels
in psychiatric disorders, it has been noted that teachers are subject to higher levels of
stress. Addressing this stress and how to support teachers is vital. Multiple studies have
illustrated that teachers are especially vulnerable to negative mental health symptoms
(McLean et al., 2019). While this fact in itself is concerning, an additional factor to be
mindful of is that students of teachers with negative mental health symptoms have been
shown to experience fewer positive teacher-student interactions (Hamre & Pianta, 2004).
While all teachers deal with high levels of stress and burnout, it’s been
documented that first year teachers experience it at higher rates. New teachers are left to
“sink or swim” in the isolation of their classrooms without the guidance of more
experienced colleagues (Ingersoll, 2003; Johnson & Birkeland, 2003). Social support has
been identified as a buffer of negative psychological outcomes in multiple studies among
the general population (Koeske & Koeske, 1990; Lin & Woelfel, 1985). A positive school
climate is not only highly beneficial for students, but for teachers as well. (McLean et al.,
2019). It is important to note that a positive school climate is not only beneficial for first
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year teachers, but also experienced teachers. There are several ways a positive school
climate can be supported and implemented. Some strategies to support this kind of
climate can include prioritizing collaboration and innovation within a school (McLean et
al., 2019), as well as highlighting additional specific areas that schools can target. By
allotting the time to collaborate, not only are first year teachers being supported
professionally, but there is also time for personal support as well. The nature of
relationships has proven to be crucial to a positive school climate.
When preparing to become a teacher, there are many factors and experiences that
first year teachers don’t get until they are actually in the experience. There are times
where a teacher’s expectation of a situation and the reality they experience might
influence the outcomes (McLean et al., 2019). When preparing in teacher education
programs, it is hard to know what schools will offer for their teachers. There are some
schools that provide high support materials for their teachers, while other schools do not
provide similar materials. Additionally, some first year teachers are not exposed to
common stressors that will be present during their first year. One of the biggest stressors
is classroom student adversity. Classroom student adversity had the strongest relative
influence on depressive symptoms compared to resources and school climate (McLean et
al., 2019). While both resources and school climate are crucial to mental health, it has
been studied that classroom student adversity can be a primary driver of teacher
outcomes and retention. Beginning teachers are typically assigned classrooms with higher
proportions of more challenging students compared to veteran teachers (Gordon &
Maxey, 2000; Kalogrides & Loeb, 2013; Kalogrides, Loeb, & Beteille, 2013), which has
been shown to be another example of a new teachers reality and expectations differ.
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When considering all factors that have an impact on teachers' mental health, the
list may seem overwhelming. According to the Job Demands-Resources Model (Bakker
& Demerouti, 2007; Demerouti, Bakker, Nachreiner, & Schaufeli, 2001), there are two
different categories that need to be thoroughly examined and thought of: job demands and
job resources. It is thought that these two categories represent interrelated processes that
interact to impact workers’ outcomes (McLean et al., 2019). Job demands are focused on
aspects of the work environment that commonly deplete the energy of the worker. While
job resources focus on aspects of the work environment that are meant to foster positive
employee performance, which includes opportunities for autonomy, social support,
feedback, professional development, and the provision of various material resources
(McLean et al., 2019). When taking these into consideration, the job demands of teaching
include onerous parents and stressful student behaviors. While job resources include
personal fulfillment and work satisfaction (McLean et al., 2019). Both of which are
highly relevant to teachers' mental health outcomes.
Some of the risk factors that have been associated with the experience of teaching
have been vastly studied, for psychological distress, burnout and stress (Kovess-Masfety
et al., 2006). There have been several factors identified that have significant correlation to
teacher burnout. Some of these factors include: role conflicts, work overload, classroom
climate, decision making, self-esteem and internal/external locus of control
(Kovess-Masfety et al., 2006). Additionally, there are sociodemographic that need to be
taken into account when considering teachers' mental health. Having the knowledge that
these factors have a significant impact on teachers' mental health, it is important to look
at what can be done to support teachers.
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There have been several studies that have shown a strong relationship between the
support from colleagues or the school administration and a good mental health in teachers
(Dunham, 1980; Fletcher & Payne, 1982; Pierce & Malloy, 1990; Russell et al., 1987).
An important thing to note is that teachers' mental health can vary at different teaching
levels, school environment, and whether or not the teacher is teaching in a secondary or
elementary school setting. There have been several studies and action plans that have
been put into place to reduce or prevent teacher burnout and stress. In some of these
studies, authors have emphasized the importance of preventative action, which has shown
to be less expensive and more effective than programs aimed at reducing existing
symptoms, especially for young teachers (Cherniss, 1991). A teacher's mental health is
one of the most important factors when assessing the capstone question, How can social
emotional learning be implemented in elementary schools?
Summary
This literature review is important to the study because it contributes to painting
the picture of the whole child, and how educators can help meet the needs of their
development. When collaborating and determining how to effectively incorporate social
emotional learning in elementary classrooms, it is beneficial to have an in-depth
understanding of each individual aspect. With this information and knowledge, the
teacher can better understand what the child is capable of both academically, socially, and
emotionally. This embodies the ideas of educating the whole child, rather than solely
focusing on meeting the academic standards. When thinking about the capstone question,
How can social-emotional learning be implemented in elementary schools? It is vital to
have an in- depth understanding of how to support students in the classroom.

30
Social Emotional Curriculums
There are several different curriculums that are used throughout different
elementary schools. Some curriculums differentiate lessons by grade levels, and some of
the same lessons for all grade levels in the elementary school. While there are some
similarities in the different curriculums, there are many different aspects in each one.
There are different SEL curriculums that are commonly used in elementary schools.
Some of the more common curriculums are; Positive Action, Second Step, and Pathway 2
Success. Responsive Classroom is another SEL resource used in elementary schools.
However, Responsive Classroom focuses on professional development and enhancing
teachers classroom management skills.
Positive Action
When looking at Positive Action’s curriculum, the program has a two part
philosophy. The first part is focusing on having the students learn about emotional skills
so they can feel good about their actions, and resolve issues in a calm manner. The
second part is a six unit concept that focuses on implementing positive behavior through
the Thoughts-Actions-Feelings circle. The six unit concepts are; Philosophy,
Self-Concept, and Thoughts-Actions-Feelings, Physical and Intellectual Positive Actions,
Managing Yourself Wisely (self-regulation), Getting Along With Others (social self),
Being Honest with Yourself and Others, Continuous Self-Improvement (Positive Action,
n.d.). These lessons in this curriculum are catered to each grade level, they have the same
units of study but the objectives will be directed towards each grade level. This program
also has different kits that educators can use to focus on different topics that fall under
social emotional learning. These topics include; School Climate, Substance Abuse
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Prevention, Bullying Prevention, Family Involvement, Counseling, and Community
Involvement (Positive Action, n.d.).
Second Step
Second Step has four units in their curriculum with several lessons in each unit.
The four units are; Skills for Learning, Empathy, Emotion Management, and Problem
Solving (Second Step, n.d.). Each unit is broken down into six lessons that focus on
specific aspects of the overarching unit. Second Step is another curriculum that has
lessons planned for specific grade levels. Similar to the Minnesota State Standards, the
objectives in Second Step remain the same for each lesson, but get more detailed as the
grade levels go higher. The lessons consist of group activities, streaming media, and
classroom discussions.
Pathway 2 Success
Pathway 2 Success is another social emotional curriculum that is used in
elementary schools, as well. Pathway 2 Success is an organization that was created by a
special education teacher seeking to create a more conducive learning environment for all
students.The curriculum has over 180 lessons and activities that target skills for building
confidence, developing self-control, understanding emotions, managing peer relations,
improving decision-making, along with other targeted lessons (Pathway 2 Success,
2021). Pathway 2 Success advertises that the curriculum is designed specifically for
learners of all levels and abilities to learn the social emotional skills they need through a
variety of activities. There are five different units that are included in the curriculum,
with each unit having different lesson objectives that are laid out. The units are;
Self-Awareness, Self-Management, Social Awareness, Relationship Skills, and
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Decision-Making. In each unit, there are seven bullet points listed, which can be assumed
that they are the individual lessons included in that specific unit. There are digital
versions of this curriculum that are included on the website as well, which given the
current pandemic, digital learning has significantly increased (Pathway 2 Success, 2021).
Pathway 2 Success has different planning and pacing guides available for teachers
to use as well. Along with the social emotional curriculum that is available, there are
several different lesson plans available for teachers to access on the website. Some
examples of these lessons include, working with executive functioning, establishing
routines, morning mindfulness, and using planners (Pathway 2 Success, 2015).
Responsive Classroom
Responsive Classroom is not a social emotional curriculum, but it is a social
emotional-based approach for teaching and discipline (Responsive Classroom, 2021).
Responsive Classroom focuses on engaging academics, positive communities, effective
management, and developmental awareness. The way this is taught to educators is
through professional development, books, and resources. The primary focus for
Responsive Classroom is on teacher effectiveness, and rather than using a curriculum to
create a positive learning environment, it is giving that power to the teacher. Responsive
Classroom focuses on social and emotional competencies as well as academic
competencies, rather than focusing on one specific area.
The approach is led by the work of educational theorists paired with experience of
classroom teachers (Responsive Classroom, 2021). There are six principles that guide the
Responsive Classroom framework. The six principles are;
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● Teaching social and emotional skills is as important as teaching academic
content.
● How we teach is as important as what we teach.
● Great cognitive growth occurs through social interactions.
●

How we work together as adults to create a safe, joyful, and inclusive
school environment is as important as our individual contribution or
competence.

● What we know and believe about our students - individually, culturally,
developmentally - informs our expectations, reactions, and attitudes about
those students.
●

Partnering with families - knowing them and valuing their contributions is as important as knowing the children we teach. (Responsive Classroom,
2021)

There are different core classroom practices that Responsive Classroom includes
in their approach The three practices that they list are; Shared Practices (K-8),
Elementary Practices (K-6), and Middle School Practices (5-8). The two practices that are
most relevant to this topic are Shared Practices and Elementary Practices. Some of the
things that these practices include and encourage the teachers to incorporate are;
interactive modeling, teacher language, logical consequences, interactive learning
structures, morning meeting, establishing rules, energizers, quiet time, and closing circle.
According to the Responsive Classroom website, there are different studies that have
been done to test the efficacy of Responsive Classroom in the classrooms.
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Summary
Responsive Classroom and the other curricula included in the literature review
were named as the Top Six SEL curriculums according to the Positive Action website
(Positive Action, 2021). Although Pathway 2 Success was not included in any of the
other studies, it was included in this literature review simply because it is a SEL program
made by a special education teacher. The purpose of including this program in the
literature review is to provide inspiration to other teachers that are passionate about social
emotional learning.
Table 1
SEL Curriculums
Program Name
Grades

Area(s) of Focus

Evidence of Effectiveness

Positive Action

K-12

Self-concept; mind-body
connection; self-honesty;
continual
self-improvement, conflict
resolution

Multiple randomized
control trials

Second Step

K-8

Curriculum delivering
skills to help students build
SEL competencies;
game-based learning;
emotion regulation;
problem-solving skills;
responsible
decision-making; music
and story-based activities

Multiple randomized
control trials and quasiexperimental studies

Responsive
Classroom

K-8

Interactive modeling and
learning structures;
classroom management;
educational environment;
social and emotional
competencies; academic
mindset; perseverance

Multiple quasiexperimental and
randomized control
trials
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Table 1 examines three of the four social emotional curriculums that are included
in this literature review. It lays out what grade level curriculum each program created, the
intended area(s) of focus, and the different forms of studies that were done to provide
evidence of effectiveness. As stated in the paragraph before, there was no information
found nor studies done to provide evidence of effectiveness for Pathway 2 Success. The
purpose of including this curriculum is to inspire teachers of the work that fellow
educators have put into implementing social emotional learning.

Chapter Summary
In this chapter, the reader was able to gain a better understanding through this
literature review focusing on the importance of implementing social-emotional learning
into elementary schools. There was material that gave vast overviews of social emotional
learning, TI Instruction, and the importance of teachers mental health. Additionally, the
statistics of mental health and what our students are experiencing was clearly laid out,
and the different social emotional curricula that are currently available to be taught in our
elementary schools. By gaining a better understanding for all of these different areas,
different elements that are important to observe for the research question, How can
social-emotional learning be implemented in elementary schools? were listed for the
reader.
The focus of Chapter Three is on how this information impacts professional
development and how it will be used to inform and support teachers. The professional
development focuses on the importance of mental health education at the elementary
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level, teaching the whole child, and how educators can support their students in learning
more about their mental health and self-care while being supported themselves. Chapter
Three lays out the description of the project, the setting of the project, and how the
professional development was created. It also includes the duration of the professional
development and who the professional development targets.

37
CHAPTER THREE
Project Description
Introduction
When I was first learning about taking care of my mental health and the
importance of it, I immediately wondered about the benefits we might see if that
information was taught in our schools. The more time I started spending in the classroom,
the more I saw the true importance of students having a basic understanding of their
mental health. I also saw how important it was for teachers to understand that importance
and to be mindful about it while teaching. In addition to these things, I experienced the
challenge of incorporating social-emotional learning into a schedule that was so focused
on literacy and math. With there being so much content teachers have to work on with the
students, it poses a remarkable challenge to include social-emotional learning and to be
consistently mindful of the impact teachers have on the students.
Throughout several reflections, I have come to realize that there are comments
made to me by teachers that have made a lasting impression and I am certain there are
statements I have made to students that have made a lasting impression as well. While I
was reflecting on some of these notions, I had heard colleagues of mine voice that they
would rather pay a month’s rent for their child than pay for a month of therapy. I was
hearing that more students were having meltdowns in the classroom than before, and I
noticed that our suicide numbers in the age group of 10-24 were increasing. It was these
reflections, comments, and observations that led me to my research question; How can
social-emotional learning be implemented in elementary schools?
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The course of this project has taken several directions, and there have been
several different ideas thrown around about the most effective ways to get this
information to the educational community. Initially, the idea was to create a curriculum
that encompassed all different aspects and topics. It would guide teachers how to handle
difficult conversations and promote self-care in their classrooms. However, the more
literature that was reviewed and reading several different curriculums that already
existed, creating a curriculum felt rather redundant. This led to questions such as; what if
teachers are not given the proper resources to include social-emotional learning in their
classrooms? What if teachers are not adequately supported in their own mental health and
the way they incorporate social-emotional learning in their classrooms? Both of these
questions sparked the idea of creating a professional development that can support both
educators and students.
Educators truly are at their best when they collaborate with one another, and
when time is dedicated to growth. Additionally, I feel that if educators are given the
opportunity to understand and learn more about the statistics, as well as being given the
opportunity to reflect, then change might be implemented in the classroom. The idea of
these three consecutive professional developments is based on ensuring the safety of the
classroom for all students. Teachers will be presented with different facts, statistics,
curriculums, and classroom management strategies that they can implement in their
classrooms to make it better for their students. In addition to this, there will be workshop
time set aside for educators to collaborate with one another.
In Chapter Three, the project and context of the project is described. Additionally,
I discuss why I feel my project is important. Chapter Three clearly lays out the setting of
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the project, the intended participants, and the timeline for the professional development.
To close this chapter, I have a brief summary of the chapter and highlight key information
that is included in Chapter Four.
Project Description
After reviewing the materials included in this capstone and extensive reflection, I
felt it would serve this project best to create a professional development plan. As stated in
the introduction, the initial idea for this project was to create a curriculum for elementary
teachers to incorporate in their classrooms. However, after spending time in elementary
classrooms, having to teach certain curriculums, and reviewing curriculums already
created, a three-day professional development proved to be beneficial. The professional
development sessions will educate and provide support for teachers to include
social-emotional learning into other content areas, as well as providing a space for
teachers to workshop with their colleagues the successes and failures they are noticing
from the implementation of social-emotional learning in their classrooms.
Each session has an intended learning objective that relates to incorporating social
emotional learning. The first session shares statistics regarding mental health and the
importance of social emotional learning. The discussion time is reserved for educators to
collaborate ideas on how social emotional learning can be implemented in their
schedules. The second session is focused on specific mental illnesses that students are
commonly diagnosed with and that educators may see more commonly in their
classrooms. The discussion time set aside is for teachers to look closely at their schedules
to see where social emotional learning can be incorporated, and in what content area it
will fit best. This session ends where teachers get the platform to share how they need to
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be supported and what they would like to see from their administrators. For social
emotional learning to be effective, teachers need to be equally as supported as students.
The final session is a shorter session. It begins as a check in and dives into Trauma
Informed (TI) Instruction. After the break, there will be time for teachers to reflect on
what was just shared regarding TI Instruction. Teachers will be given time to share how
TI Instruction. The session ends with Administrators sharing their strategies on how to
support the teachers and wrap up the entire series.
I chose to go with a professional development over a curriculum because I feel
that there are already incredible curriculums and resources that are readily available for
educators to implement in their classrooms. One of the programs that was reviewed,
Responsive Classroom, had a professional development that they offered schools to
schedule for their educators. The information that educators can learn from the
Responsive Classroom program offers through workshops and webinars inspired to look
further into creating a professional development course. Another inspiration to create a
professional development course was to provide teachers support that is needed to
effectively implement social emotional learning. With literacy and math, there is so much
content teachers need to prioritize and the daily schedules are already intense. To find an
additional half hour to hour to incorporate social emotional learning can overwhelm some
teachers. Finding ways to incorporate social emotional learning within literacy and math
is a common ground that can be met through being offered a space to be creative and
collaborative.
The professional development course spans over three sessions. The sessions are
targeted toward kindergarten through fifth grade teachers working in the elementary
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schools. The professional development addresses key topics each of the three days and
allows time for further reflection and discussion on those topics, so participants can learn
these topics in breadth and in depth. The topics of professional development are;
understanding the importance of social emotional learning, seeing the statistics and
collaborating on different ways social emotional learning can be implemented, different
mental illnesses that students are commonly diagnosed with, how to best support the
students and teachers, and TI Instruction.
Professional Development Session One
The first professional development session is a half day course. The session
includes Google Slides that highlight key information that will be addressed, concluding
with my contact information should the staff have any questions (Appendix A). The
slides will be printed out and offered to the teachers should they want them. This session,
along with future sessions, will include teachers that work at the same school. The
session begins with learning objectives (I can recognize the importance of Social
Emotional Learning and collaborate on strategies to implement it in the classroom), and
an introductory discussion and activity. The introductory activity is starting a specific
learning chart that is commonly used in classrooms. The chart used is called a K-W-L
Chart. Each stands for a different objective relating to the topic and offers up a time for
reflection in regards to the topic. The K resembles: What I Know, the W resembles: What
I Want To Know, and the L resembles What I Learned.There will be a following slide
that includes discussion prompts, where teachers will be asked to share their thinking.
Then, I start by sharing statistics of mental health in students that are most current. The
statistics that are presented focus on mental illnesses that are more common in
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elementary classrooms, following this slide the presentation goes into the importance of
SEL. After briefly highlighting the importance of SEL, teachers get a break before
coming back and discussing their daily schedules. The idea behind this is to provide
teachers with the opportunity to recognize the importance of SEL on their own, rather
than sitting and listening to facts from a presenter. The hope is with teachers realizing it
on their own, it will become more meaningful.
Throughout the session, there are several breakout sessions where grade-level
teams will have the opportunity to share their questions with each other and different
ideas they have. This means that during the professional development grade level teams
will be sitting together. The discussions centered around statistics, their daily schedules,
and where they feel they could most effectively implement SEL. Teachers will have the
opportunity in these discussions to share their thoughts, reflections, and personal
experiences, if comfortable. During this time, I plan to walk around and listen in on
different grade levels discussions and hear what their reflections are. I would like to take
that opportunity as well to ask how this information reflects on the students in their grade
level and the importance of SEL in each grade level, as it may differ.
Finally, the session will end with a group break-out session. During the break-out
session, teachers will discuss a variety of strategies that they can use to implement SEL
into their schedules. Whether it be setting time aside for SEL or implementing SEL into
other content areas. After the break-out session, the professional development session
will end with a closing. The closing encompasses a reflection on all the information that
was shared, as well as goals for the teachers to attain before the next session. Following
the closing, teachers will be asked to write on a Post-it note sharing some of their
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takeaways from the session. The takeaway can be anything that the teacher found to be
impactful, there are no limitations on this form of assessment. The idea behind SEL and
mental health deeply impacts so many and it is crucial to recognize how much weight
words and actions carry. It is crucial to make it personal and impactful from the first
session of the professional development series.
Professional Development Session Two
The second professional development session will take place a month after the
first one. It will include the same group of teachers that attended the first session and
include the same method of presenting the information, through Google Slides (Appendix
B). Additionally, the session will be the same length of time as the first session, roughly a
half day workshop.
In the second session, I address the following objectives with the teachers:
Educators will be able to collaborate with group members to find effective ways to
incorporate social emotional learning in their classrooms, and educators will be able to
recognize the importance of teachers' mental health. The beginning of the session shares
common mental illnesses that students in elementary schools are diagnosed with. After
hearing about these mental illnesses, teachers have the opportunity to share their
experiences with these illnesses and what they have seen in their classrooms.
After this discussion, teachers get a break before coming back to the workshop on
how to implement SEL in their classrooms. Materials from the previous session are
available for reference (Appendix A). Immediately before the workshop, teachers hear
about different SEL curriculums that can be used. The objective for this workshop is to
determine the best way of implementation. Whether it be with a SEL curriculum, or they
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take specific pieces from each curriculum and implement it into other content areas.
While the curriculum is important, the goal is for the teachers to walk away feeling the
curriculum is more of a guide, rather than a manual.
Following the workshop, teachers come back to share different ideas that they
came up with in their groups. These ideas are not intended to be permanent, but it is
intended to serve as a starting point for implementing SEL in elementary schools. Once
all groups have shared their ideas, the session dives into discussing the importance of
teachers' mental health. As stated in the literature review, for SEL to be significantly
effective, the teachers must receive support and be mentally healthy as well. The purpose
behind sharing the importance of teachers' mental health isn’t to share new information
with teachers. The purpose is to remind teachers and administrators how stressful a job
teaching is and that the need for support in every way is crucial.
The end of this session will differ from the last. The closing of this session
prioritizes teachers and gives them the floor to voice their opinions and their needs.
Similar to the last session, teachers will fill out a Post-It note. On this Post-It note they
write down one way they could be supported at their schools. These Post-Its go to the
principals for them to reflect upon and how they can improve the school climate at their
school for both students and teachers.
Professional Development Session Three
The final professional development session will be done with the same group of
teachers that attended the first two sessions (Appendix C). The spacing of this session
from the previous will be the same as before, it will take place a month after the previous
session and the length is a half-day.
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The beginning of this session opens with the KWL chart. The teachers will revisit
what they wrote and have time to reflect on it, and whether or not their thoughts were
answered. Following is a brief check-in, where teachers are asked what changes they
have noticed in their classrooms, what they are proud of, what they would like to
continue working on, and what they would like to discuss with the teachers they are
collaborating with. While the first part of the session is set aside to learn about
Trauma-Informed Instruction, there is quite a bit of time for teachers to collaborate with
one another. This time is for teachers to share what has worked for them and hasn’t
worked with the implementation of SEL. Another point of discussion is the similarities
seen between TI Instruction and SEL. Teachers are encouraged to look at different ways
TI can be implemented across all content areas. However, teachers are not the only ones
who are workshopping, as the administrators are collaborating with each other on how to
improve their school climates.
Once the workshop is over, there is a time where everyone comes together and
shares what was discussed in each group. Teachers will be encouraged to share key points
from their discussions, while it ends with administrators sharing their ideas for how
teachers can be supported in their schools and how the school climate can change. After
the discussion, teachers are asked to write on a Post-It what they learned and post it on
the KWL chart. The closing is brief, as a main part of the closing is for teachers to fill out
two Post-Its as an exit ticket (Appendix D). At the end of the session, the slides
(Appendix C) will be available for teachers to take. This is to support any teachers that
have interest in doing further research on their own. In the previous professional
developments, teachers filled out a Post-It answering a specific question. With this being
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the last professional development session, they are asked to fill out a survey. The survey
is needed for assessment to analyze the effectiveness of the professional development,
and assess what changes can be made. The final session ultimately wraps up the three
sessions that surround the research question, How can social emotional learning be
implemented in elementary schools?
Assessment
At the beginning of each session the KWL Chart will be revisited. Participants
will be given an opportunity to add more wonderings to the chart, or change what has
already been written. At the end of the final session, the chart will be shared and there
will be a quick debrief on what participants notice about the chart. There will also be an
opportunity where each participant will be given a Post-It and will be asked to fill it out
as an exit ticket. After the first session, teachers will answer the closing question: Do you
feel SEL is important? Why or why not? The second session will have teachers answer
the question: What do you feel you need to be adequately supported at school? After the
third professional development, teachers will answer a brief survey that asks questions
about the effectiveness of this professional development and what could have been done
differently. These Post-Its will provide valuable insight for not only me, but for the
administrators and teachers as well. The survey filled out at the end of the third session
will be crucial for me as I assess the effectiveness of my capstone project.
As much as I would like the importance of social emotional learning in schools to
be recognized, the goal is to have all educators come to that realization on their own. The
hope for this project is that through the research, presentations, and discussions in the
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professional development sessions, other teachers will be able to strategize how SEL can
be effectively implemented in their schools and classrooms.
Summary
This section addressed the three professional development sessions that I designed
to help answer my research question, How can social emotional learning be implemented
in elementary schools? In the next section, I address the setting of my capstone.
Setting
In this section, the setting of the capstone is examined. This project will take place
in a suburban school district of the Twin Cities area in Minnesota. The district has
nineteen elementary schools that have grades Kindergarten through fifth in their
buildings. The elementary schools have roughly 40-50 educators in their building,
ranging from classroom teachers to special education teachers to specialists. While the
district is a diverse one, the diversity ranges from school to school. With some schools
having predominantly white students while others may predominantly have students of
color. There are roughly 28,990 students in the district with the average number of
students in the elementary schools ranging from 500-730 students. Of these students,
23% receive a free or reduced lunch, 62% of the students in the district are white, with
12% of the students being Black, 9% being Latinx, and 8% being Asian. The average
teacher to student ratio is 17:1. In addition to this, only 2% of the teacher population
consists of first-second year teachers. The professional development sessions will be
taught at the school which I will be teaching summer school. Next, I address my
participants.
Participants
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The intended audience is kindergarten through fifth grade teachers at the school in
Minnesota, where I will be teaching. The district where I will be teaching is described in
the previous section. To be more specific, the teachers that will be working with this
professional development are classroom teachers. Specialists and special education
teachers will not be included in the initial presentation. I would like to gain some insight
and feedback from the first professional development and see how I can incorporate
specialists and special education teachers. The next section addresses the timeline of the
capstone.
Timeline
In this section, I address the project timeline. This timeline was followed to
ensure that the capstone project is finished in a timely manner. The capstone research
question was created in February 2021. My capstone question was; How can social
emotional learning be implemented in elementary schools? After the question was
created, I started writing Chapter One of my capstone project. As the spring semester
went on, I continued with my research and wrote Chapter Two. Throughout this process,
I looked at a variety of resources regarding mental health in elementary aged students and
wrote down a list of questions that would drive my resources. During March and April
2021 I reviewed my materials, analyzed, annotated and pieced together my literature
review. This came with the completion of Chapter Two.
By the end of April 2021, I decided to go forward with a professional
development project. I had it in my mind during March and April that I would write a
curriculum. However, as I was wrapping up writing Chapter Two, I came to realize that a
professional development would suit this project far more. This led to looking for
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answers to my questions that drove my research that could be incorporated into a
professional development. The first thing that needed to be done was to take the
information that had been researched and separate it into three different lessons. From my
personal experience, I felt I gained more when I looked at each topic individually rather
than collectively. After each professional development session was organized, different
handouts that would be given at the end of the sessions were written. The next step was to
create the slides that would be used in each individual session, this was done in June
2021. In June 2021, the beginnings of the capstone project were completed. I would like
for my outline to be completed so in July 2021 the project itself can be completed. After
the project was completed, I finished writing Chapter Four. The intent was to have all of
this finished in August 2021. When and where the project will be implemented is still to
be determined.
This timeline is important because it will help keep things done effectively and
efficiently as I complete the capstone project, and all of the elements incorporated into
the project can be completed as well. In this last section, I summarize this chapter and
introduce the following chapter.
Chapter Summary
In Chapter Three, a description was provided of the capstone project. This project
will be a multi-day professional development that targets elementary teachers in schools
that have grades kindergarten through fifth grade. This chapter also included the setting,
participants, and timeline for the project. The project revolves around the capstone
question, How can social emotional learning be implemented in elementary schools? In
Chapter Four, the reader learns more about the finalized project and reflections.
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CHAPTER FOUR
Conclusion
Introduction
The more time that I have spent in elementary schools, the more I have come to
appreciate all the work that is expected from elementary teachers. The daily schedules,
the intense expectations to teach content, as well as being mindful of the social emotional
health of each student can be daunting for any teacher. This was critical in ensuring the
success of this capstone project. When seeking understanding to effectively incorporate
social emotional learning, the mental health of the teacher was constantly circling the
topic. Although it took some time to find the proper literature and make all the necessary
connections, it was immensely beneficial. Each of the subtopics that revolve the capstone
question, How can social emotional learning be implemented in elementary schools?
Intermix beautifully with one another. The information and research that focus on TI
Instruction, the importance of SEL, and the importance of teachers’ mental health all
validate and support one another.
Creating a professional development that supported and empowered both teachers
and students was something that became wildly important. From personal experiences,
when there is collaboration and teachers are actively involved in their learning, the results
can be astounding. There are a lot of different programs in the education field that
promote implementing SEL effectively. At times, knowing this fact got rather upsetting.
There were moments of doubt and moments of frustration. Ultimately, it was the
experiences and the research that drove the capstone project forward in those moments.
The knowledge of the lack of resources and support for teachers was alarming, and
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understanding that when teachers are not mentally at their best the SEL lessons would be
impacted was important. All the information that made up this capstone is relevant and
immensely valuable. The experiences and the research that went into this capstone truly
impacted the capstone question, How can social emotional learning be implemented in
elementary schools?
Overview
This chapter is a reflection of my capstone project. It describes everything from
the setbacks to the successes and how each of them were navigated. It describes what was
learned from each pitfall and victory, as well as the experience each opportunity
provided. Additionally, Chapter Four revisits the literature review and analyzes the
resources that were used. There is also a description of the capstone project, with the
limitations being considered.
Reflection
This project was a frustrating and eye-opening experience for me. I am deeply
passionate about all things that are related to education, especially when it comes to
social emotional learning. As I began this project back in January, I did not work as hard
as I could have. I thought it would all fall into place and it would work itself out. I felt
that I would have an enjoyable summer working on my project and it would be a
wonderful experience. I was not concerned with setting aside an ample amount of time to
be dedicated to working on this project. I felt my writing and the project would all come
together within a few days, and it would be rather relaxed. This was far from reality. This
was an incredibly stressful learning experience, and I found myself often frustrated with
several different factors related to this project. One thing that I found to be extremely
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frustrating was when others in my social groups undermined the time that I needed to put
into my project. Comments such as, “you can do this later” or “it won’t take that long”
are easy to listen to and even easier to follow. However, they are highly detrimental to the
person that the comments are being made to.
Another difficulty I experienced was compiling research that I felt was relevant
and appropriate for my capstone project. Over the course of working on this project, my
question and the trajectory of the project changed several times. This meant that the
literature I had acquired was either no longer relevant or appropriate, so I had to start
over. However, while that information was no longer relevant to the capstone, it did serve
as additional context to support the primary research done for the capstone project. My
capstone question started out as incredibly broad with the ideas and the direction being
quite unclear. To overcome this difficulty, I relied on my professor, colleagues, and peer
reviewer for assistance. As my capstone question changed, I found the support only
intensified. I found the ideas and suggestions that were made to be incredibly helpful and
helped shape the path this project took.
There were parts of this capstone that I was incredibly passionate about, which
made some aspects come naturally. There were times when ideas and thoughts poured out
on the page and it was challenging to walk away from the work. I am largely passionate
about incorporating social emotional learning, but recognize the struggle to fit it into the
busy daily schedule. Creating a space where educators could come together and share
their ideas was humbling and inspiring. The strongest pieces in my capstone are the
pieces where I was able to share the benefits of social emotional learning and the impact
it has on the classroom dynamics. It was a very eye-opening experience to create a
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professional development for me, and to recognize all the work that goes into creating
something where teachers can be encouraged to be at their best.
Overall, the creative process of this capstone project and research was stressful
but highly informative. I had entered the process thinking I had quite a bit of background
knowledge in relation to SEL. The more literature that was reviewed, along with the
different topics that were selected, quickly showed how inaccurate I was. I found that I
was constantly reflecting on the information I was absorbing and how I could not only
implement it effectively into the capstone project, but my own teaching as well. I found
the literature review to be the most enjoyable piece of the capstone project, as I was
interested in the material that was presented and what was found through the work of
others.
Literature Review
As shared in the reflection, one of the biggest challenges that was presented in
this capstone project was the literature review. As my capstone project changed, the
literature review needed to change as well. Initially, the literature review focused on
mental health statistics, different theories about cognitive development, and different SEL
curriculums that could be implemented in elementary schools. As the project progressed
and the capstone question had changed, so did the information in the literature review.
The topics that came to the forefront of the project were, Trauma Informed Instruction,
the impact of social emotional learning, and the importance of teachers mental health.
Trauma Informed Instruction was an area in my literature review that came to be
one of the most fascinating. Without having any background knowledge about Trauma
Informed Instruction, it was fascinating to find similarities and differences it had with
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social emotional learning. The history of Trauma Informed Instruction stems from social
work, and in recent years has begun to bleed into education. The notion that exists behind
this form of instruction focuses on the idea that every child has some form of trauma they
have come in contact with. Trauma Informed Instruction helps teachers with differing
ways they can communicate with students while being sensitive to those traumas,
whether they be ongoing or previous. Several themes that exist within Trauma Informed
Instruction are closely correlated with those in social emotional learning (Pawlo et al.,
2019).
Social emotional learning was a huge aspect of the literature review. The capstone
question was, How can social emotional learning be implemented in elementary schools?
This meant that the biggest piece to uncover in the literature review was the effectiveness
and the impact of social emotional learning. The literature review had included several
studies that evaluated different aspects in regards to social emotional learning. Some of
those aspects were; how social emotional learning was taught, who taught the lessons,
when the lessons were taught, and the relationships between teachers and their students.
This only further emphasized the fact that social emotional learning has been around for
quite some time, and is consistently shown to be extremely beneficial. For social
emotional learning to be as beneficial as it is, a key aspect is the mental health of the
teacher and the relationships they have with their class (McLean et al., 2019).
Evaluating and examining teachers' mental health and the stress of teaching was
not initially a critical piece of this capstone project. However, after extensive literature
review, it proved to be the most important piece. Even before the COVID-19 pandemic,
teaching has been shown consistently that it is an extremely demanding and high stress
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job. Several of the studies examined in the literature review evaluated the stress first year
teachers and veteran teachers experience. These studies also focused on the different jobs
that exist within society that show to have more negative mental health symptoms,
teaching was consistently at the top of the list. The studies gave differing examples of
how teachers (Falk et al., 2021).
This literature review was extremely beneficial for the capstone project, but also
provided immense insight into just how much social emotional learning impacts every
piece of education. Not only classroom management, but academics, and how it can
impact teachers as well. Each aspect of the literature review was relevant for the capstone
project and provided relevant information for each different subtopic.
Project Overview
This project serves as a way to empower and support both teachers and students.
Social emotional learning is something that is becoming extremely important and
relevant in schools. However, there are several other additional pieces that fit into the
puzzle of teaching and learning. This project is a collaborative approach to finding the
way all the pieces can fit together efficiently and effectively. Social emotional learning
has been showing the benefits over time, and with the insight of teachers and the
motivation to incorporate it into their classrooms, it can become even more beneficial.
The project takes form as a professional development series where teachers are
presented information regarding social emotional learning and are given numerous
opportunities to collaborate on strategies to effectively implement it in their classrooms.
It dives into important aspects that benefit social emotional learning, such as different
mental health statistics, teachers mental health, and Trauma Informed Instruction. This
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professional development is intended to provide opportunities for teachers to feel
empowered and additionally, voice what they would like to see in their schools that
promote a positive school climate.
Limitations to the Project
Some of the biggest limitations to this project was not knowing the backgrounds
of each teacher that was involved in the professional development. It would be extremely
beneficial to know what professional experience each teacher has as well as the different
ways they have felt empowered in their schools. Some of those pieces do not take place
until later in the professional development, so having that information earlier on would
definitely be valuable.
Another huge limitation that this project presented was time. Implementing social
emotional learning is valuable, and that value is noticed and appreciated by teachers.
However, the stress still strongly exists when it comes to finding an effective way to
implement social emotional learning into the classroom. Time is one piece in teaching
that is wildly stressful for teachers. There are several moments where it feels like there is
too much to teach and not enough time to do that. With that knowledge, it can be
challenging for some teachers to be open-minded to the idea of implementing one more
thing into their classrooms.
Additionally, what could quite possibly be the biggest limitation to this project is
not having an in-depth understanding of the students of the teachers that will be
participating in the professional development. While social emotional learning is
important and benefits each student, each student could benefit from it in a different way.
This is a huge limitation in the sense that there very well might be information missing in
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the professional development that would be crucial for a specific student or a teacher
participating in the professional development series. Truly knowing the audience of the
participants in the professional development would completely change how the
professional development is conducted. Individuality is huge and while this information
is relevant to everyone, there are certain aspects that may be overlooked.
Impact
The impact of this project is still to be determined. To recognize and reflect on the
true impact, it should be given to several different teachers and done in different settings.
Additionally, the true impact might not be noticed until quite some time after the project
is completed. There is not an immediate result to determine the effectiveness of this
project, as the result is intended to take place over time. The purpose of this project was
to share information regarding the importance of social emotional learning and to provide
teachers with a space to determine how to best implement it in their classrooms. For the
impact of this project to be recognized, it may take an entire school year and be evaluated
when working on the following school year.
Intended Use of Literature Review
The impact of this project can be identified throughout classroom implementation.
The intended course of action is to implement some of these strategies in my own
classroom and include any takeaways into the professional development series. The
information provided in the literature review will serve a greater purpose than being
included in a professional development series. It serves as a guide for different strategies
that can be implemented in my classroom. Experimenting with these ideas will not only
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improve my teaching, but it will give invaluable insight to teachers that attend the
professional development series.
Trauma-Informed Instruction will be valuable as I evaluate classroom
management strategies and the language used with my students. It will be implemented in
several aspects of language use from casual conversation to delivery of content.
Additionally, Trauma-Informed Instruction will also carry into social emotional learning
in every capacity. Implementing SEL can be done easily or can present a challenge.
Depending on the district where I work, I could have time allotted for SEL, or find time
to implement it myself. Through the literature review done in Chapter Two, I came across
a powerful read that promoted implementation of SEL through literacy. This is one way
of implementing SEL that would excite me immensely. I plan to be mindful of the read
aloud books chosen, and encourage reflective writing from my students. Adding more
content into the classroom can be extremely exhausting, especially for a first year teacher.
Knowing this, I plan to be mindful of my limits and journal often. Through my
journaling, I plan to be reflective of how my feelings toward teaching are, the support I
feel I need and am receiving, and my interpretation of a positive school climate along
with my observations.
By implementing Trauma-Informed instruction into content lessons, along with
different social emotional strategies, and recording my observations of my own mental
health, they can provide valuable personal information that is relevant to the capstone
question, How can social emotional learning be implemented in elementary schools?
Summary
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This chapter served as a reflection of the creation of this capstone project. It
included the pitfalls as well as the successes and the ways each of them were addressed.
Chapter Four also served as an analysis of the literature review and the different
trajectories this capstone project took. It also provided an overview of the project. Finally,
Chapter Four shared different limitations to the project as well as the impact the project
could have.
Chapter Four also served as a reflection not just on the creative process that the
capstone project had, but as well as a personal reflection on how the project left an
impact. This final chapter is intended to serve as a conclusion to all that went into the
work that revolved around the capstone question, How can social emotional learning be
implemented in elementary schools?
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Professional Development Session One
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Session 1 Plans
Objective

Educators will be able to identify the importance of Social Emotional
Learning and collaborate on strategies to implement in the classroom.

Session Length

Half Day

Assessment

KWL chart, Post-It note exit ticket

Materials

Pens, post-it notes, index cards, slide presentation, chart paper

Plan

Opening Share
Going around the room, ask each participant to share their name,
position, and what they know about social emotional learning.
Introduction to workshop (slides 3-4) please see speaker notes in
slide.
Show overview/schedule slide and share briefly what the session will
look like. Following this, go through the introduction slide. On the
introduction slide, introduce the importance of statistics and the picture
they help paint. Read off some of the prompts on the introduction slide
and allow time for quiet reflection as well as group reflection.
KWL Chart (slide 5)
● Give each individual two post-it notes. Have them write one thing
they want to know about social emotional learning, and one thing
they do know about social emotional learning. Have them place
their post-it on the chart paper.
Allow 3-5 minutes for each individual to fill it out. Once everyone has
finished, discuss the findings that appeared on the chart.
Data Sharing - Mental Health Statistics and SEL (slides 6-7)
Please see speaker notes in slides.
Break (slide 8)
Allow a 15 minute break.

Table Talk (slide 9): Please see speaker notes in slides.
Share a discussion prompt one at a time and allow for reflection.
When discussion time is over, please ask one person from each table to
share some noticings they had from their group discussions.
Daily Schedule Activity (slide10)
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Show daily schedule to group members. Ask how this mock schedule
compares to the schedules they have for their own classrooms.
Data Sharing (slide 11)
How can social emotional learning be incorporated in the daily
schedule?
One of the best content areas to incorporate is literacy, for
reading and writing.
Including SEL related activities in morning and closing
circles.
Group Break Out Session (slide 12)
This will be the allocated time where groups will be able to collaborate
with their teammates on where they feel SEL can be best incorporated.
Use the slide as prompts for their discussion. If time allows, have
groups outline a mini lesson that duals as literacy and SEL.
Closing Share (slide 13)
Ask participants to write down on an index card if they feel incorporating
SEL into their schedule is doable and why or why not? On either an
index card or post-it note have them answer the following prompts:
What are your thoughts on today's session? Are you overwhelmed or
motivated? What is one takeaway you feel has stuck with you?
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Professional Development Session 2
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Session 2 Plans
Objective

Educators will be able to collaborate with group members to find
effective ways to incorporate social emotional learning.

Session Length

Half Day

Assessment

KWL chart, Post-It note exit ticket

Materials

Pens, post-it notes, index cards, slide presentation, chart paper

Plan

Opening Share
Going around the room, ask each participant to share their name,
position, and if they have implemented since our last meeting.
Introduction to workshop (slides 3-4) please see speaker notes in
slide.
Show overview/schedule slide and share briefly what the session will
look like. Following this, go through the introduction slide. The questions
on the introduction slide will serve as prompts for a table talk.
● How hard do you feel teaching is?
● How important do you feel being supported by your
administration and colleagues is?
KWL Chart (slide 5)
● Give each individual two post-it notes. Have them write one thing
they want to know about mental illnesses in students, and one
thing they do know about mental illnesses in students. Have
them place their post-it on the chart paper.
Allow 3-5 minutes for each individual to fill it out. Once everyone has
finished, discuss the findings that appeared on the chart.
Check In - (slide 6)
Please see speaker notes in slides.
Have this be an open check in, anyone is welcome to share. Write down
ideas on board.
Teacher Mental Health (slide 7-8) please see speaker notes in slide.
Share the importance of teacher mental health, regarding studies that
were included in the literature review.
For Teacher Share-Out, give the floor to the teachers. They can write
anonymously and then read the cards aloud, or give the teachers the
floor. Get an understanding for the environment and what is most
beneficial.
Break (slide 9):
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Data Sharing (slide 10) please see speaker notes on slide.
Read off common mental illnesses. Share that these are illnesses that
are recorded on NAMI and NIMH
Table Talk (slide 11)
Table talks about prompts listed on slides. Once all groups have
discussed the following prompts, have one group member share some
takeaways.
● What are some of your personal experiences with these
illnesses?
● What comes to your mind when you hear these illnesses?
● Do you feel you have encountered any students who may have
had some of these illnesses?
SEL Curriculums (slide 12)
Read off SEL curriculums that are commonly used in elementary
schools. These programs are listed on Positive Action’s website as
some of the most common curriculum.
Workshop (slide 13)
This is the workshop time set aside for teachers to really work on
strategies to implement SEL into their classrooms.
Closing (slide 14) please see speaker notes on slide.
Review main points that were discussed during the presentation.
On a post-it note (or index card) have teachers write one way they
would like to see a positive school climate implemented at their school.

81
Appendix C
Professional Development Session Three
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Session 3 Plans
Objective

Educators will be able to identify the fundamentals of Trauma Informed
Instruction and collaborate on ways it can be implemented in
elementary classrooms.

Session Length

Half Day

Assessment

KWL chart, Post-It note exit ticket

Materials

Pens, post-it notes, index cards, slide presentation, chart paper

Plan

Opening Share
Going around the room, ask each participant to share their name,
position, and how things have changed since they implemented social
emotional learning.
Introduction/Table Talk (slides 3-5) please see speaker notes in slide.
Show overview/schedule slide and share briefly what the session will
look like. Following this, go through the introduction slide. The questions
on the introduction slide will serve as prompts for a table talk.
● What are you proud of yourself for in regards to implementing
social emotional learning?
● What is one thing you are still working on?
● What would you like to discuss with your colleagues about
today?
KWL Chart (slide 6)
● Give each individual two post-it notes. Have them write one thing
they want to know about Trauma Informed Instruction, and one
thing they do know about Trauma Informed Instruction. Have
them place their post-it on the chart paper.
Allow 3-5 minutes for each individual to fill it out. Once everyone has
finished, discuss the findings that appeared on the chart.
Data Sharing - (slide 7)
Please see speaker notes in slides.
Trauma Informed Instruction - social, behavioral, and mental health
services that account for the possibility that clients have some form of
past trauma.
Trauma Informed Instruction overlaps significantly with SEL.
Trauma Informed Instruction creates a more trusting and productive
relationship between teachers and students.
Break (slide 8)
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Break Out Discussion (slide 9):
Break out into small groups with teachers and administrators. Have
different groups than the previous sessions.
Teachers: How are TI and SEL similar/different? Could TI be
implemented in your classroom as well? Why or why not?
Administrators: How can you take the responses from the teachers to
create a positive school climate?
Whole Group Discussion (slide 10) please see speaker notes on slide.
One person from each group will share key takeaways. Administrators
will share their ideas.
KWL Charts (slide 11)
All KWL charts from each session will be hung up. Each teacher will get
3 post-its and write what they learned for each chart.
Allow 3-5 mins
Closing (slide 12)
Ask the audience: what are some noticings you have about the KWL
charts?
Fill out two post-its/index cards as an exit ticket.
1. What is one takeaway you have from this professional
development?
2. What is one thing you would improve about this professional
development?

Appendix D
Professional Development Assessment
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Post-It 1

What is one takeaway from this professional development?

Post-It 2

What is one way this professional development can be improved?

